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 A large part of the field and its growth depends on the classroom: piquing interest in 

medieval studies and keeping such students around. Indeed, for those of us in language 

departments, in the Spanish courses we teach, the main goal is to inspire new majors and 

minors. Passion attracts passion. The students that take our specialized premodern courses 

know this first hand. But, how do we get them into that classroom? Perhaps the way to 

encourage more students to not only continue their Spanish studies but enter our 

Iberomedieval world in some way is through nuggets of medieval material in slightly less 

expected places. Many of the same issues and questions raised in our field—particularly 

those of cultural contact with the Christian Spaniards and reformulation or even misuses of 

medieval concepts—appear in colonial studies and more general Spanish and Latin 

American cultural studies.  

 This submission stems from my roundtable presentation sponsored by the 

Iberomedieval Association of North America (IMANA) at the 56th (virtual) International 

Congress of Medieval Studies. The session, “Taking Stock, Moving Forward” was originally 

scheduled for 2020 and due COVID-19 was deferred to 2021. When I originally proposed 

my contribution I was set to teach, and have now taught, the 500 level colonial survey 

course, that is on a two-year rotation, and two sections of the 300 level Latin American 

culture course. Both of these classes, especially the first one, are often taught by our 

colonialist who that year was on sabbatical. As of now, while still at the beginning of my 

career, I have taught six semesters worth of classes at the University of Mississippi with a 
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roughly even mix of strictly premodern and more general content courses. Upon reflection, 

I have realized that both intentionally and unintentionally I drew on what I knew of 

medieval Iberia in all of these classes. Ties to the medieval past are everywhere, and as 

scholars and instructors perhaps it is those bonds that will ensure our field keeps growing.  

 Since some of my research deals with Morisco identity and production, in almost 

every course I have taught here—whether it be an introductory culture or literature course 

as well as specialized topics classes—I have found a way to introduce my students to 

Aljamiado (mostly phonetic Romance in Arabic script). The level of engagement with the 

material varied from class to class whether it be: simply reading a few lines aloud 

showcasing the linguistic hybridity, a one-day transcription and transliteration activity,  or 

even more semester-long training. While often not the center of the class, that class period 

and activity is one that lingers in students’ minds appearing not only in evaluations but also 

in inquiries about possible future classes. For instance, encouraged by the positive 

reception these nuggets had in my Introduction to Hispanic Literature and Spain Culture 

and Civilization courses I began to wonder if I could weave it into my Latin American 

courses, which I did. 

  In addition to assigning my students a podcast interview of Karoline Cook on 

Moriscos in the Americas I introduced them to the possibility of Nineteenth-Century 

Gauchos’ potential Moorish past—a line of research I was unfamiliar with until preparing 

for class, which as an Argentine-American piqued my interests and I hope to one day 

explore further.1 I realized that not only could I show students something exciting about 

 
1 See White, Holy. “Episode 178, Caroline Cook, Muslims & Moriscos in Colonial Spanish America” 
Ben Franklin’s World, March 18, 2018; “The Origin of the Gauchos” Latin Arabia, November 24, 2017; 
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the premodern period when they were not even looking for it but that I too could find it in 

unexpected places opening the possibility for new transatlantic and time-spanning 

investigations.  

 Just as many of us have blurred the lines between the various territories of the 

Peninsula into a more inclusive Iberian or Mediterranean frameworks or rejected the 

“clean cut” divide between medieval and early modern for a premodern approach, perhaps 

this technique can be extended further. I do not mean to imply that everything should be 

taken out of context, but rather that almost everything can be interconnected if we ask the 

right questions and put the right seemingly unconnected things in dialogue.  

 Time as we understand it is a construct. As such, it lends itself to these wrinkles, 

overlaps, and openings. Openings that, if we are strategic with, can be the doors through 

which our students become future medievalists or at the very least, medieval enthusiasts. 

There is an importance in showing these medieval echoes in the classroom, particularly in 

the context of Hispanic studies. Even if these echoes do not necessarily create new scholars, 

they will allow for a larger audience for the material we love so much. 

 One of the easier and more exciting ways of doing this, especially with 

undergraduates, is through the watching of the ever-growing series and films available to 

stream that reimagine the medieval past. Some examples of these are: Isabel (RTVE 2021-

2014), Ministerio del tiempo (RTVE/Netflix/HBO 2015-present), Catedral del mar (Netflix 

2018), El Cid (Amazon Prime 2020-present), The Spanish Princess (Starz 2019-2020) and 

more. Indeed, many problems and issues can stem from these and similar adaptations but 

 
the Arab-Argentine show Desde el Aljibe which is available on youtube under “El Aljibe de todos”; and 
Civantos, Christina, Between Argentines and Arabs: Argentine Orientalism, Arab Immigrants, and the 
Writing of Identity, State U of NY P, 2006. 
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therein lies part of the fun: discussing the representation together and reaching a deeper 

understanding of both the past’s and the present’s vision.  

 Beyond the cinematic visuals, one last echo I highlight with my students is the 

notion of “conquest” and “reconquest” in Premodern Iberia, Colonial Americas, and more 

modern moments in Spain’s history. Not only does this challenge them to think about the 

importance of language but also how those in power have a tendency to repeat and distort 

history. This is shouldered by examples of Francisco Franco’s admiration for los Reyes 

Católicos during his dictatorship and Spain’s contemporary extreme right political group, 

Vox, and their call for a modern-day “reconquista”.2 

 Maybe our field’s future lies in our ability to continually find our passions in 

seemingly unexpected places and reach an unexpected audience. May we all continue to not 

only see the medieval everywhere but help our students see it and in so doing foster 

interest in this field that brings so many of us joy; a field that while anchored in the past 

remains ever present and relevant today.  

 I concluded my roundtable contribution by showing two examples of student 

projects that further blur the gap between past a present. As a previous contributor to La 

corónica Commons clusters, I am in a unique position to exemplify what I mean about 

connections being possible anywhere. One of my two roundtable examples was already 

showcased in my 2020 post “Embracing Uncertainty to Unmask Pieces of the Unknown” 

where I discussed some challenges and successes I faced as an early-career scholar 

teaching at the height of COVID-19. I supplemented that post with two student assignments 

 
2 Among others see these two shorter (teachable) posts: Kerziouk, Olga, “Three symbols of Franco’s 
Spain,” British Library European Studies Blog, July 18, 2016; García Sanjuán, Alejandro, “Vox, La 
Reconquista y la salvación de España,” El diario, May 12, 2018. 
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of creating a spell modeled off of the ones we had seen in class throughout the semester. 

The one I re-shared was a spell to protect against a deadly virus. This particular spell was 

dual language with Spanish and Arabic (with the help of a translator) reinforcing the Arabic 

influences we had discussed throughout the semester. 

 My second example comes from a completely different class with different students 

where one assignment required them, in a small group this time, to create a hopeful 

message in Aljamiado. As they had been learning Aljamiado all semester this assignment 

was an opportunity for them to produce what they had begun learning to recognize. 

Inspired by the examples of Aljamiado spells we had practiced reading together in class, 

one group chose to create a spell to cure COVID-19 in under two weeks. This group 

supplemented their Aljamiado with a code-switched term: orange, as instead of “naranja” 

in Spanish they put “برتقال” in Arabic accompanied with a marginal note explaining the term. 

With their permission, I am including this assignment as an image.  

 During my presentation I screen-shared both these images side-by-side highlighting 

how they are products of separate classes and separate goals yet still drawn to similar 

themes. These images now appear on two separate cluster postings. As such, if my 

argument is to be believed, they conveniently (and without any prior planning) 

demonstrate the ability to see medieval connections everywhere: whether it be in students 

drawing inspiration from the current experiences and representing them with premodern 

practices or across postings and assignments with different goals. 

 To conclude, the medieval can be anywhere, provided we know where or how to 

look and perhaps this lens can help today and tomorrow be better because of yesterday. 
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Figure 1. A spell to cure COVID-19 in under two weeks; student group project; 500-level course 
taught by Menaldi; U of Mississippi; Spring 2021. Used with student permission. 


